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CHAPTER I 
INTRODUCTION 
With the ever growing awareness of the importance 
of Social Studies in the curriculum a more conscious con-
cern is being exerted in the direction of determining 
children's interest in this field. 
The field of children's preferences and interests 
is a vast one which has been little explored. Investiga-
tions have been carried on during the past twenty years. 
We have become more concerned about children's interests 
and choices in an endeavor to enlighten our understandings 
of the individual in order to better meet his needs and 
help him develop to the best of his ability. 
It is assumed that the preferences and interests 
of the individual child cannot be the sole criterian in 
the formulation of a well balanced curriculum, particularly 
in view of the fluctuating and sometimes transitory prefer-
ences of the young child. It is believed, however that by 
an awareness of those subjects and activities in which the 
child's interest is greatest, and his individual prefer-
ences are most pronounced, forward strides can be made in 
Boston Univer~ity 
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Library 
moulding a curriculum which will place proper emphasis upon 
the intrinsic satisfaction of the learner. When the cur-
riculum is thus organized, the children are led to an 
awareness of their needs, and thus can attach problems 
with which they are vitally concerned, and which will lead 
them through a series of activities involving continuous 
reconstruction of experiences upon higher levels. 
Democracy calls for hard-working, well-informed, 
competent citizens who want their classmates and 
neighbors to succeed and will help them do so, who 
recognize the inherent worth of the individual what-
ever his limitations or abilities, and who will 
resist the kind of group arrangements on which only 
a few can meet with success. Democracy needs people 
who are eager to learn, who can meet problems and 
changes resourcefully without being set back on 
their heels, who can settle their differences 
amicably, who can deliberate, plan, and work with 
others to improve their school or neighborhood or 
city or state or nation, depending of course upon 
their stage of maturity. Democracy calls for 
people who will work without being prodded contin-
uously, who will work and plan constructively ytth 
other people, not in competition against them. 
Upholding to such beliefs we must then uphold 
these standards in education by giving each child an 
opportunity to experience and grow in cooperation, sharing, 
freedom, initiative, originality, and creative self 
expression. 
1Lorene K. Fox, "Children Need Adventure, 11 
Childhood Education, 25:245, February, 1949. 
2 
According to research findings Social Studies fall 
near the bottom of the scale in popularity when compared 
with other areas of the academic program. There are vari-
ous reasons which may account for this. The manner in 
which the materials have been presented, the failure of 
teachers to relate the Social Studies to their children's 
interests and materials that are not meaningful to children 
are some reasons to consider. 
In Penn's2 study, it was indicated that a dislike 
of the Social Studies centered around two factors: 
(1) The subject was tiresome and boring and 
repetitious, and (2) the textbooks and work related 
to the subject were disliked. One of the reasons 
for dislike of the social studies textbooks was the 
lack of gradation to meet reading levels. 
The purpose of this study is to discover 
1. the subject preferences of 391 fifth grade 
pupils in South Carolina. 
2. the preferences of fifth grade children for 
certain Social Studies activities. 
3. to compare the findings with a similar study 
done in 19523 with fifth grade children in 
New England. 
2Elizabeth .G. Penn, 11Factors Underlying Children's 
Expressed Interests. 11 Unpublished Doctor's Dissertation, 
(New York: , Teachers College, Columbia University, May 
1951), p. 87. 
3David P. Duval, "Preferences of Fifth Grade Child-
ren for Certain Social Studies Activities. (Un~ublished 
11aster'• 'lhe_~ • BQ.~tn.n _Un:hret'S:lgr~ Sdloal. of Educatim, . 9 52) ,_ p. 3 •
1
_ 
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CHAPTER II 
RELATED LITERATURE 
Early in the 1930's came a series of reminders, 
both from within and without the profession of teaching, 
that new times and changed conditions required a different 
kind of school. 1 Ross, from the vantage point of the 
sociologist, stated that the schoolmaster dealt repressively 
with child nature, deeming the child's propensities to 
play, rove, hunt, collect or fight signs of 11 the old Adam. " 
The schoolmaster of that day felt no obligation to make 
learning interesting and complacently forced a child by 
fear of the ferule to get his lessons. Such repression 
worked no great harm when those who abominated school 
could generally escape from it. Now, however, when so-
ciety insists on keeping every child in school for eight 
or ten years, it behooves educators to make education 
palatable by tying it to the child's native interests. 
The trend in recent years in the field of 
elementary education has been to allow the child some free 
1Edward A. Ross, The Outlines of Sociology 
(New York: Century Company, 1933), p. 58. 
expression in the choice of the subject of their studies 
or the manner in which they are to be carried out. If the 
child works with subject matter that interests him, a more 
purposeful and indeed, a more palatable learning situation 
will take place. It has only been recently that a new 
focus has been put upon the importance of children's inter-
ests and preferences. 
Choices of books read and activities to pursue 
show growth in sensitivity and interest if these choices 
are made freely. 2 
According to Weedon3 interest is"that which one 
wants to do." Hollingworth4 defines "interests as that 
which indicate pleasure in the activity." Dewey5 states, 
"The word interest suggests etymotogically, what is between, 
that which connects things otherwise distant." Horn6 holds I 
Zwilliam Van Til. ••school Activities. 11 Sixteenth 
Yearbook, Democratic Human Relations. (Washington, D.C.: 
National Council for Social Studies, 1945), p.52. 
3vivian F. Weedon, "Research Needed in Interest 
Evaluation, 11 Educational Research Bulletin, 16:67-71, 
March, 1937. 
4s.L. Hollingworth, Educational Psycholo,y. (New York: D. Appleton-Century Col, 1933), p. 6 . 
5John Dewey, Democracy and Education. (New York: 
Macmillan Co., 1937), p. 21. 
6Ernest Horn, Methods of Instruction in the Social 
Studies (New York: Charles Scribners Sons, 1937), 
pp. 504-509. 
5 
that "interest is that point where an object or subject 
influences one. 11 
Progressive education has as one of its cornerstone~ 
the doctrine of interest. 7 Children as well as adults, are 
most successful in learning those things which are charged 
with interest for them. If interest exists, extra effort 
will be expended and greater learnings will result. 
In discussing children's interests Sheldon8 has 
observed that younger children liked school subjects more 
strongly than did the older children. There was far less 
agreement in the part of the test dealing with school sub-
jects than in other parts of the test. Girls and boys were 
not in accord in likings for various subjects and no 
general inclinations are evident in the case of either 
girls or boys. Girls rated history 11.5 and geography 6.2 
Boys rated history 5 and geography 7.5. 
The school program should be arranged to meet 
children's needs, but subject -matter goals for accomplish-
ment are set up. Children do their best when they feel a 
real purpose in doing an activity and are interested, but 
7samuel E. Burr, Jr., "Progressive Education 
Represents the Cause of Freedom, " The Education Digest, 
17:19-21. 
8nonal:a R. Sheldon, "Children's Interests, " 
Elementary School Journal, 33:211, November, 1932. 
6 
the program is mainly set up and planned without giving 
children a voice in making selections. Democracy is ob-
tained through participation, and making decisions, but 
instead there is domination by the teacher. Cooperation 
is very important, but few real opportunities for a real 
choice are given. Self evaluation is very essential to 
improvement but most evaluation is done by the teacher. 9 
If the teacher knows the interests of the pupil, 
those interests can be made use of in the school program. 
A list of all the things the pupils would like to do in a 
school year and a list of their hobbies would make a 
valuable source from which to draw when plans are made. 
Terman10 states that: 
We find that the most successful child is 
highly intelligent and highly interested. Some 
children who are not highly interested have suc-
ceeded, but they are highly intelligent. Again, 
some highly intelligent, but not highly inter-
ested have not succeeded, and finally some with 
lower intelligence and not a high degree of suc-
cess are highly interested. A child must be 
interested to achieve success. The higher the 
interest and the higher the intelligence, the 
greater the success. 
9Pauline Hilliard, "Curriculum Bulletins Tell a 
Stody," Educational Leadership, 6:97, November, 1948. 
10L. M. Terman, "Mental and Physical Traits of 
a Thousand Gifted Children," Vol. I, Genetic Studies of 
Genius (Stanford: Stanford University Press, 1925). 
7 
8 
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Interests have always been considered as one of the I 
fundamental factors in motivating the acquisition of func-
tional information, skills, appreciations and discrimina-
tions. Children's interests should be transformed into a 
meaningful learning experience. Since actually doing 
things has learning value far beyond the learning which come 
from reading about things in a book or from listening to 
the teacher tell about them, we can readily appreciate the 
increasing emphasis upon activities. 
Each child's interests are as individual as any 
other factor in his make up. 11 It is the teacher's job 
to develop and broaden interests in all the children, 
since interests are largely based on experience. The 
teacher should not forget those interests already present 
but should deepen them. These present interests may be 
used as a means of developing further interests. Lee and 
Lee12 state, 
If an experience fills a need of his either 
directly or indirectly by giving him satisfaction 
11J. Murray Lee, Doris May Lee, The Child and His 
Curriculum, (D. Appleton Century, New York, 1940), p. 124. 
12Ibid., p. 125. 
~­
---- ---
I 
of attention or approval he does not otherwise ob-
tain; if his experience with it has been successful 
and satisfying; if it presents a challenge, a prob-
lem which he is able to solve without too much dif-
ficulty; if he feels its relationship to himself or 
his needs, it will probably have developed in an 
interest. 
Taba13 believes that Social Studies teachers are 
prone to place too much dependence on generalization and 
abstractions in communicating ideas. The majority of the 
materials that we use are second-hand materials made up 
of interpretations by other people of social processes and 
relationships. Students use of these materials is largely 
confined to absorbing, with a minimum of opportunity for 
first-hand interpretation and personal reflections. Experi-
ences with first-hand materials, first-hand experiences in 
the surrounding communities, experiences that enlarge 
emotional insights and sensitize students to values are 
important for worthwhile learning activities. 
Cole14 states that in a school where the Social 
Studies are made part of the every day life of the pupil, 
A boy, whose only interest seems to be the foot-
ball or baseball team discovers he can use his interest 
13Hilda Taba, "Social Studies Teaching. 11 Sixteenth 
Yearbook, Democratic Human Relations (Washington, D.C.: 
National Council for Social Studies, 1945), p. 74. 
14carl E. Cole, "Original Interests and the Social 
Studies Program, 11 The Social Studies, 30:292-294, Nov. 
1939. 
9 
in social studies. 
for material on his 
teacher lead him to 
ball or baseball. 
Naturally he searches sport pages 
project. Suggestions from his · 
the study of the history of foot-
Preston15 feels that teachers stand in no awe of 
the expressed interests of children. If they are good 
teachers, they will keep abreast of what their pupils ap-
pear to engage in spontaneously and wholeheartedly. 
It is a well established fact that children learn 
by doing. Therefore, according to Moffatt, 16 a variety of 
experiences should be provided if learning is to be 
effective. Naturally, pupils are more interested in the 
things that they do than in the things they read or hear 
about. The Social Studies teacher must develop the 
technique of successfully applying the appropriate pupil 
activity to the appropriate phase of the content material 
at the appropriate time. 
Within the last two decades many changes have 
taken place in methods of teaching Social Studies. Formal 
programs are being replaced by programs that provide for 
social interaction. 
15Ralph C. Preston, Teaching Social Studies in 
Elementary Schools. (New York: Rinehart and Co., 1950), 
p. 32. 
16Maurice P. Moffatt, Social Studies Instruction 
(New York: Prentice-Hall, Inc., 1950), p. 389. 
--=---
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The modern trend of instruction stresses experience 
teaching in the Social Studies. 17 Selected units with 
well-planned activities furnish the basis for fruitful 
learning. 
In stating the important characteristics of 
elementary Social Studies programs, Wesley18 indicated 
that Social Studies teachers are employing more and more 
varied activities. This observation means that teachers 
are becoming increasingly conscious of the need of the 
pupils for enriched social experiences. Consequently, the 
teachers are enriching their methods. 
Young19 observed that the whole direction of the 
life of an individual is determined by his ability to make 
wise choices. The school, therefore, which provides many 
opportunities. in which children make choices is contribut-
ing greatly to personal development and social integration. 
Necessary guidance can be given to help the pupils toward 
desirable learning activities. Occasionally it is im-
portant to allow children to proceed with plans which may 
not be successfu~ for only if an individual has the 
experience evaluating the results of unwise choices does he 
I7rbid., p. 96. 
18Edgar B. Wesley and Mary A. Adams, Teachin 
Studies in Elementary Schools (Boston: D.C. H~e-a~t~~a~n~~0-.-,~ 
1946), p. 48. 
19william E. Young, "An E~eriencing Curriculum in 
the Social Studies " Twelfth Yearbook, The Social Studies 
in the ~lementa;y Scbool (Washington, D.C.: National Councll 
l:or :Sa_cl.al =St.udl._e.S-, .:r~~I) ~-P. ~9-. ------ _ _ _ _ _ _ '!'---=--=-
grow in power to consider all sides of a question before 
. 20 startLng. 
Young21 indicates that the more comprehensive and 
profound the experiences the greater are the changes; the 
more superficial and restricted the experiences, the 
smaller are the changes resulting from the interaction. 
Chase22 states: 
There is a danger to cooperative planning when 
the teacher makes most of the decisions. She must 
always be ready to fill in gaps as she has seen the 
whole picture in her pre-planning. All teacher- · 
pupil planning starts in a small way and grows ac-
cording to the abilities of children. 
The Social Studies offer many and varied experi-
ences which aid the child in developing concepts of 
cooperation. Committee work for carrying out specific 
tasks in the Social Studies gives children valuable experi-
ences in working independently in small groups. Shy, 
retiring children can be placed on committees where their 
knowledge is used and where they can develop assurance 
and a measure of leadership. Cooperative enterprises may 
be used to summarize a unit. The construction may be 
executed cooperatively. Each child should have an 
20Ibid., p. 59. 
2tibid., p. 60. 
22Linwood Chase, Wartime Social Studies in the 
Elementary School, Curriculum Series No. 3, {National 
Council for Social Studies, Sept., 1943), p. 22. 
12 
opportunity to participate and as such the mural becomes 
a social enterprise as each child much subordinate his own 
wishes for the larger purposes of the group. Group moral 
is heightened and the class may be unified as a result of 
the experience. Educators are more concerned that there 
be greater improvement in cooperative responsibility 
leadership as well as followership. A child gains 
immeasurably from participating in activities regardless 
of how small the part. 
Various methods are used to present experiences --
the local community, many kinds of material read, repre-
sentatations of several types such as pictures, maps, 
diagrams, charts, graphs, pictorial symbols, and models. 
Kelty23 has suggested that these materials be 
adapted to children's interests and capacities, that 
teacher-pupil planning supply an impetus very different 
from routine assignment. 
Van Til24 indicates that: 
2~ary H. Kelty, "The Selection and Adaptation 
of Subject Matter in the Social Studies," Twelfth Yearbook 
The Social Studies in the Elementar~ School (Washington, 
D.C.: National Council for Socialtudies, 1941), p. 107. 
24-william Van Til, "School Activities," Sixteenth 
Yearbook, Democratic Human Relations (Washington, D.C.: 
National Council for Social Studies, 1945), p. 160. 
13 
I 
I 
II 
Morel~arni:g experiences take place in the life 
of the modern school than can be accounted for by 
classroo~ teaching. Numerous activities of students 
have com~ up outside classes but as a vital part of 
school l~ving. Young people present plays and 
pageants J compete on athletic teams, discuss heatedly 
the probl ems of the day, elect officers and transact 
business J dance in . gymnasiums, hold social meetings, 
take part in assembly programs, plan festivals, meet 
in speci41 interest groups. The majority of these 
activiti1s have grown up spontaneously in response 
to the needs and interests of young people. They 
have forded themselves into the school program t hrough 
the enthtisiasm of students. In part, they have arisen 
because 4he traditional program of many American schools 
was too far removed from the problems and interests of 
I ' contemporary youth. 
The Jeacher in attempting to provide materials 
which would l atisfy the great range of needs of all child-
ren, realize l that the environment must challenge interests, 
stimulate cuf iosity, provide opportunity for worthwhile 
individual and group activities, permit the physical activ-
ity essential to a growing organism and inspire creative 
expression i l as many forms as possible. Experiences in 
the backgrouAd of the children, different interests, vary-
i · · · I h 1 t k th cliff ng act~v~t~es e p o ma e ese erences. 
Youn~25 states that the most serious barriers to 
effective lel rning in the Social Studies are: the ex-
cessive emphasis (by the teachers and schools) on the 
I 
25wil liam E. Young, "The Questionnaire Study, " 
Twelfth Year~ook, The Social Studies in the Elementart 
School (Wash~ngton, D.C.: National Council for Socia 
Studies, 1941), p. 18. 
I 
14 
acquisition of knowledge through reading and verbal memori-
1 
zation, and f he lack of information on the part of teachers 
concerning contemporary and recurring problems in social, 
economic and political life. However, he believes that the 
most promising development in Social Studies in recent 
years has been the practice of experimental learning based 
on children' 1s needs, interests, and purposes. 
Kennl dy and Painter26 indicated that two questions 
should precede any consideration of the relative merits of 
different macerials or different types of materials in 
I 
learning andl teaching. 
1. What skill, principle, or pattern of 
behavior is to be taught through the 
use of this material? 
2. How will the use of it aid in the processes 
of learning and adjustment? 
MicJ aelis27 thinks that the children themselves 
should make suggestions for the improvement of their 
work, for better use of materials, and for a better 
26A~na c. Kennedy and Fred B. Painter, "Materials 
for the Soc~al Studies in the Elementary School (Washington, 
D.C.: Natio
1
nal Council for Social Studies, 1941) , p. 107. 
27John U. Michaelis, Social Studies for Children 
in a Democracy (New York: Prentice-Hall, Inc., 1950, p. 19~ 
15 
I 
application of group standards that have been set. 
Wendl 28 observes that the interest students have 
in audio visual materials is extremely valuable to a 
good teacher[. He uses it as a starting point to interest 
the students in the material being taught. 
Wesli y and A~ams29 feel that the lists of 
activities which can be used to promote the purposes of 
a unit are almost as long as the qualities of a good 
teacher or the duties of a housewife. In order to prevent 
the growth of the notion that activity is its own means 
and end, the teacher should ask some searching questions 
as to the qJ alifications of proposed activities. The 
following criteria for selecting unit activities were 
listed as h j lpful: . 
1. Does a proposed activity contribute to the 
objective? 
2. Can the pupils actually carry it out? 
3. Does it appeal to the pupils? 
28Paul Wendt, "Social Learning 
Materials, 11 Eighteenth Yearbook of the 
the Social Studies, (Washington, D.C.: 
1947), p. 1 ·I 
Through Audio ..;visual 1 National Council for 
the Council , 
29Edgar B. Wesley and Mary A. Adams, Teaching 
Social Stud~es in Elementary Schools (Boston, Mass.: 
D.C. Heath and Co., 19461 p. 20. 
I 
!-
16 
4. Does it involve both individual and group 
~lanning? 
5. Are the necessary materials available or 
bbtainable7 
I 
6. Does it involve every pupil? 
Stewart, 30 in regards to the types of assignments 
I 
children pref er, has reached the following conclusions: 
1. Children showed statistically significant 
~ifferences in their preference for using 
many textbooks rather than using one class 
textbook. 
2. Partner and group participation were nearly 
equal in favor 
group work. 
a slight preference for 
3. Children showed a decided preference for 
self-direction in finding materials, boys 
preferring this more than girls. 
4. Based on direct opinion of children, teachers 
should plan work along lines which inspire 
interest. 
30Dorothy H. Stewart, "Children's Preferences in 
Types of Assignments, " Elementary School Journal, 47:97, 
Octobef , 1946. 
I 
I 
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5. ~rovision should be made for individual 
I 
r ifferences, to teach the children to 
evaluate critically, to develop both 
!leaders and followers, to have books 
Lhich are suitable to vocabulary and 
'comprehension, to encourage each contrib-
h tor to take pride in doing his part well. 
Hann~31 believes that by recognizing individual 
I differences, it enables the teacher to plan activities 
and select clontent material to meet the needs of the 
various memb
1
ers of the group. The more information that 
the teacher ~as about her group, the better she will be 
able to dia~nose differences and adjust learning situa-
1 
tions to in~ividual students. 
Hol,es32 has written about the school subjects 
preferred b~~ children. This survey was taken of 186 
pupils with 808 replies. The results proved that the 
Social StudJes received the most negative votes. 
I 
31Lavone Hanna, "Extent of Individual Differences," 
Fifteenth ygarbook, Adatting Instruction in the Social 
Studies to ]ndividual I>££erences (Washington, D.C.: 
National Council for Social Studies, 1944), p. 16. 
I . . 32Etihel E. Holmes, "School Subjects preferred 
by children,111 National Elementary Principal, 16: 337-342, 
July, 1937. I 
I 
I 
18 
Some reasons for liking Social Studies least among 
other subjects were that books were old and there were not 
I 
enough. Among other reasons stressed were that the work 
is too hard, poor marks, too monotonous, too long, no value, 
too much writing and too many questions. 
133 Smitn has suggested that some of the primary 
interests which could be utilized in making Social Studies 
more interes1ting are: 
1. To explore and invent 
I 
2. ,To use one's own way to express unique ideas 
I 
1
in writing. 
3. JTO be identified with hero characters in 
drama or puppetry. 
4. To construct from wood, to sew, to weave. 
5. To plan and carry plans to completion. 
6. To converse about the activity which is in 
progress. 
7. To use one's Q~nds in manipulating materials. 
De~34 claimed that the relations between prefer-
ences and achievement were not sufficiently conclusive to 
I . 
33Mabel Smith, "Children's Needs -- Social Experi-
ences," Childhood Education, 26:53-54, October, 1949. 
34s fuart E. Dean, "Relation of Children's Subject 
Preferences to Their Achievement," Elementary School 
Journal, 5lf92, October, 1950. 
~---­
-
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I 
warrant theif predictive applications. Students who have 
achieved wel~ in a subject do not necessarily have a 
particular l l king for the subject nor will a student who 
I -
has expresseld preferences for a subject necessarily make 
a good recor~ in that subject. Statistical significance I . 
was not attained, but there were decided trends in favor , 
I 
of preferenc
1
e groups. 
I 
I 
e 1 
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CHAPTER III 
PLAN OF STUDY 
This study is a repetition of a summer study done 
in 1952 in New England. The following plan is taken from 
the original study done by Duval. 1 
A chrck list was decided upon as the best means . 
to obtain the desired information. The check list 
contained thirty-eight items on which the children 
were ask~d to indicate their preferences by circling 
one of the following for each activity: 
X I have not done this 
L I like it very much 
N I neither like nor dislike it 
D I dislike it very much 
Dire!ctions were given to the teachers administering I 
the check list so that they would know the purpose 
of it and the way to present it to the pupils. 
The 1children were first to show their first, second, ! 
and third choices of school subjects. 
NeKt, the pupils indicated how they felt about 
each activity in relation to Social Studies by circling 
one of the letters for each item. 
1oavid .P. Duval, "Preferences of Fifth Grade 
Children for Certain Social Studies Activities," 
(Unpublished Master's Thesis, Boston University School 
of Education, 1952) p. 44. 
---~ 
I 
I 
Lastly, the boys and girls were asked to show 
what they liked best to do of these activities by 
indicating their first, second, and third choices. 
I The Charleston Project, which was conducted with 
I the approval and cooperation of the Charleston County Board 
of Education, was begun in the latter part of November, 1957 ~ 
during the f ourth month of the scholastic year. It was the I 
concensus of opinion that by so scheduling the distribution I 
of the check lists, the pupils would have had an opportunity 
to formulate their opinions and preferences concerning the 
activities J ffered them, and to have acclimated themselves 
to both school and teacher. It was also felt, that by 
the third m6nth, the preconceived preferences brought into 
I . 
the fifth grade by the student from his previous years of 
I 
schooling would be less dominant and the preferences ex-
pressed would be nearly an accurate record of the pupil's 
I 
current reaction. 
I 
The/ check list was given to 391 fifth grade 
children i~ twelve classrooms in a large industrial 
city in South Carolina. 
Th~ analysis of the findings are presented in 
the follow~ng chapter. 
t-=-~-
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November, 1958 
To the Fifth Grade Teachers: 
Six years ago a social studies preference study 
was made of the fifth grade pupils in Connecticut by 
I 
David Duval. \ 
The ~nclosed check list is an attempt to discover 
fifth preferences for social studies and their possible 
correlation Jith the fifth grade study made in 
Connecticut. 
The following are suggestions for each of the 
three sections. Some children may need further explana-
I 
tion of the directions. 
page. 
I 
1. ~e subject preference is to be indicated 
I 
~Y numbering 1, 2, or 3 for first, second 
and third place. 
2. ~ctivities in teaching the social studies 
are indicated by circling one of the 
I following: 
I 
X 
L 
I N 
D 
I have not done this 
I like it very much 
I neither like nor dislike it 
I dislike it very much 
Be sute that the pupils go ahead to the second 
-------...:------=-~-'~= 
3. After the entire second section has been 
I 
marked as described in 2 above, the pupils 
are to mark with 1 the best liked activity, 
with 2 the next best liked, and 3 the third 
I -
choice. All of the items should be con-
sidered, not just those on the first page. 
~e numbers 1, 2, 1 for these preferences 
are to be placed in the column in front of 
the numbers for the items. 
- -
Please be sure each pupil completes all three 
sections indicates either boy or girl. Without this 
all the resp~nses cannot be considered. There is no 
time limit on the whole nor on any part of the check 
I 
list. It will take approximately fifteen minutes. 
Your linterest and cooperation will be very much 
appreciated. 
These forms will be collected soon through the 
person from whom you received them. 
Than~ you for assisting in this project. 
Florence Johnston 
Jenkins School 
24 
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November 1957 Circle Boy or Girl 
Girls and Boys: On this paper tell what you like best 
about your social studies and those I 
1 things which you enjoy doing better than 
-----------------~=~~=~: __________________________________ ~ J 
DO THIS FIRST 
Choose ~our favorite studies from 
named ih the list at the right. 
Put 1 before your first choice 
Put 2 before your second choice 
Put 3 before your third choice 
those 
Reading 
Arithmetic 
Language 
Penmanship 
Spelling 
Social Studies 
Art 
Music 
Science 
I 
------------ ~ -------------------------------~~~~~~-~~~:~=~~1 
------------------------------------------------------------
DO THIS SECOND 
In the section below, put a circle around the letter which 
tells how you feel about each way of working in social 
studies. 
1. 
2. 
3. 
X I have not done this 
L I like it very much 
N I neither like nor dislike it 
D I dislike it very much 
Use the same social studies book that 
each chiEd in the class has ----------- X 
Use many different books in social 
studies 1------------------------------ X 
Work by myself on an assignment-------- X 
L 
L 
L 
N 
N 
N 
D 
D 
D 
4. Work in committees on assignment or 
a project----------------------------- X 
5. Prepare reports for the class--------- X 
6 G. I h 1 . ~ve reports to t e c ass------------- X 
7. Listen to reports--------------------- X 
8. Have qu~z contests on the most 
interesting facts--------------------- X 
9. Have short tests on the day's 
discussion---------------------------- X 
10. Have a test on the unit when it 
is finished--------------------------- X 
11. Learn new words----------------------- X 
12. 
13. 
14. 
15. 
Study maps of the country being 
talked about-------------------------- X 
I Draw a map and show products, 
important cities, etc.---------------- X 
I 
Fill in an outline map---------------- X 
Make a relief map, using materials 
L N 
L N 
L N 
L N 
L N 
L N 
L N 
L N 
L N 
L N 
L , N 
such as salt, flour, etc.------------- X L N 
16. Read social studies and answer 
questions made by the pupils---------- X L N 
Read sotial studies and answer 
questions made by the teacher--------- X · L 
17. 
N 
Use a qUestion guide made by the 
class fGr discussion------------------ X L 
18. 
N 
19. Use an 6utline made by the class 
for study----------------------------- X L N 
I Make individual outlines for 20. 
study-- +------------------------------ X L N 
21. Write out answers to questions 
placed on the blackboard-------------- X L N 
D 
D 
D 
D 
D 
D 
D 
D 
D 
D 
D 
D 
D 
D 
D 
D 
D 
D 
26 
22. 
23. 
24. 
25. 
26. 
27. 
28. 
29. 
Write summaries of important ideas----- X 
Make up\ your own stories about the 
unit----------------------------------- X 
Make up1 plays about interesting happenir gs--- ----------------- ----·- ---- x 
~ramati~e important events studies 
~n a un~t------------------------------ X 
Find a play and act it out--- ... --------- X 
Collect pictures, poems, and 
stories to go with the unit------------ X 
~~~~y~~~~~=~-=~-~~-~~=~-=~~----------- X 
Study exhibits which go with the 
unit----------------------------------- X 
30. Make individual booklets on the 
L 
L 
L 
L 
L 
L 
L 
L 
N 
N 
N 
N 
N 
N 
N 
N 
D 
D 
D 
D 
D 
D 
D 
D 
unit----------------------------------- X L N D 
31. 
32. 
33. 
34. 
35. 
36. 
37. 
Make a class booklet about the 
unit----------------------------------- X 
Draw pi~tures to illustrate the 
unit----------------------------------- X 
Work with a group on a mural or 
picture-------------------------------- X 
H~ve s o. m e pupils in charge of 
d~scuss~on----------------------------- X 
See filks, filmstrips, and slides 
about unit----------------------------- X 
I 
Discuss films, filmstrips, and 
slides rbout unit---------------------- X 
Take a trip to the museum in connec-
tion with unit------------------------- X I 
-=----
L N D 
L N ol 
L N o l 
L N D 
L N 
L N 
L N D 
27 
38. Construbt models of interesting things 
studied1-- ----------------------------- X L 
DO THIS THIRD---Go back over these 38 items. Choose 
that Which you like best to do in 
studying social studies, and in the 
column in front of the numbers -
~I 
Put 1 before your first choice 
Put 2 before your second choice 
Put 3 before your third choice 
28 
N D 
CHAPTER IV 
ANALYSIS OF DA~ 
An examination of Table I indicates a wide range 
of interest~ among these fifth grade children as was true 
in the 1952 study. Some definitely pronounced dislikes 
can be obse~ed in their choices, yet more items were 
checked with a feeling of indifference than were marked 
with positil e dislike. 
In ~omparing Tables II and III one observes much 
similarity tietween the boys 1 and girls' preferences for 
various activities which again compares favorably with 
I 
the previous study. There are some differences which 
should provj interesting. Girls have had less experience 
with some of these activities than boys have had. The 
I 
greatest di~ferences in this area are: 
23. Make up your own stories about the 
unit. 
24. Make up plays about interesting 
happenings. 
35. See films, filmstrips, and slides 
e about the unit. 
-......=r=====- ---
1. 
2. 
3. 
4. 
s. 
6. 
7. 
8. 
9. 
10. 
11. 
12. 
13. 
14. 
15. 
16. 
17. 
18. 
19. 
20. 
21. 
22. 
TABLE I 
PREFERENCES OF 391 FIFTH GRADE CHILDREN FOR 
38 SOCIAL STUDIES ACTIVITIES 
X L N D 
20 342 12 10 
22 295 26 44 
10 316 28 37 
46 213 80 51 
30 216 56 87 
20 247 so 72 
18 282 Z4 62 
26 226 43 81 
30 150 \86 120 
37 223 29 96 
45 260 36 46 
77 134 47 128 
141 121 91 37 
87 216 40 42 
51 268 38 34 
61 229 48 48 
39 154 87 105 
98 164 61 66 
47 225 33 72 
82 171 55 79 
67 250 47 20 
68 211 18 90 
(concluded on next ' page) 
30 
F 
7 
4 
0 
1 
2 
2 
5 
15 
5 
6 
4 
5 
1 
6 
0 
5 
6 
2 
14 
4 
7 
4 
TABLE I (concluded) 
X L N D F 
23. 159 205 18 9 0 
24. 111 201 36 42 1 
25. 86 202 57 35 11 
26. 102 194 52 40 3 
27. 18 320 17 33 3 
28. 58 246 35 47 5 
29. 56 251 32 50 2 
30. 31 247 41 69 3 
31. 140 91 51 86 20 
32. 64 271 13 43 0 
33. 136 198 37 16 4 
34. 9 306 37 39 0 
35. 136 237 0 14 4 
36. 87 151 110 39 9 
37. 127 229 22 11 2 
38. 53 272 49 10 7 
Totals 2,495 s,sa4 1,645 2,010 179 
X I have not done this 
L I like it very much 
N I neither like nor dislike it 
D I dislike it very much 
F Failure to mark or mark correctly 
~-=- ==-==--=======;..:;c 
1. 
2. 
3. 
4. 
5. 
6. 
7. 
8. 
9. 
10. 
11. 
12. 
13. 
14. 
15. 
16. 
17. 
18. 
19. 
20. 
21. 
TABLE II 
PREFERENCES OF 210 FIFTH GRADE BOYS FOR 
38 SOCIAL STUDIES ACTIVITIES 
X L N D 
17 173 7 7 
12 183 4 11 
5 177 14 14 
23 144 28 14 
15 136 22 37 
10 151 17 30 
15 158 7 30 
12 170 3 24 
13 89 25 78 
14 147 10 37 
13 184 7 5 
55 87 10 58 
98 72 28 11 
68 132 5 5 
27 178 3 2 
31 148 21 5 
23 76 52 53 
42 118 25 25 
30 105 30 40 
60 73 38 39 
28 172 5 5 
(concluded on next page) 
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32 
F 
6 
0 
0 
1 
0 
2 
0 
1 
5 
2 
1 
0 
1 
0 
0 
5 
6 
0 
5 
0 
0 
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TABLE II (concluded) 
X L N D F 
22. 20 108 3 77 2 
23. 18 185 3 4 0 
24. 33 161 9 6 1 
25. 40 113 23 29 5 
26. 52 97 29 31 1 
27. 15 150 13 29 3 
28. 43 147 15 5 0 
29. 14 126 25 43 2 
30. 17 138 23 29 3 
31. 72 56 44 38 0 
32. 14 160 13 23 0 
33. 38 148 4 16 4 
34. 5 166 14 25 0 
35. 49 147 0 10 4 
36. 41 119 23 23 4 
37. 87 113 3 5 2 
38. 32 149 21 8 0 
Totals 1,201 5,156 626 931 66 
X I have not done this. 
L I like it very much. 
N I neither like nor dislike it. 
D I dislike it very much. 
F -- Failure to mark or mark correctly. 
-
1. 
2. 
3. 
4. 
5. 
6. 
7. 
8. 
9. 
10. 
11. 
12. 
13. 
14. 
15. 
16. 
17. 
18. 
19. 
20. 
21. 
-
TABLE III 
PREFERENCES OF 181 FIFTII GRADE GIRLS FOR 
38 SOCIAL STUDIES ACTIVITIES 
X L N D 
3 169 5 3 
10 112 22 33 
5 139 14 23 
23 69 52 37 
- 15 80 34 50 
10 96 33 42 
3 124 17 32 
14 56 40 57 
17 61 61 42 
23 76 19 59 
32 76 29 41 
22 47 37 70 
43 49 63 26 
19 84 35 37 
24 90 35 32 
30 81 25 43 
16 78 35 52 
56 46 36 41 
17 120 3 32 
22 98 17 40 
39 78 42 15 
(concluded on next page) 
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1 
4 
0 
0 
2 
0 
5 
14 
0 
4 
3 
5 
0 
6 
0 
0 
0 
2 
9 
4 
7 
35 
=o.===tf=---=:- =-= =~= 
TABLE III (concluded) 
X L N D F 
22. - 48 103 15 13 2 
23. 141 20 15 5 0 
24. 78 40 27 36 0 
25. 46 89 34 6 6 
26. 50 97 23 9 2 
27. 3 170 4 4 0 
28. 15 99 20 42 5 
29. 42 125 7 7 0 
30. 14 109 18 40 0 
31. 68 35 10 48 20 
32. 50 111 0 20 0 
33. 98 50 33 0 0 
34. 4 140 23 14 0 
35. 87 90 0 4 0 
36. 46 32 87 16 5 
37. 40 116 19 6 0 
38. 21 123 28 2 7 
Total 1,294 3,378 1,019 1,079 113 
X I have not done this. 
L I like it very much. 
N I neither like nor dislike it. 
D I dislike it very much. 
F -- Failure to mark or mark correctly. 
- -=#==--'"- -
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Boys 
TABLE IV 
PER CENT IN PREFERENCE CATEGORIES OF 210 BOYS AND 
181 GIRLS FOR THIRTY-EIGHT SOCIAL STUDIES 
ACTIVITIES 
X L N D F 
15.05 64.61 7.84 11.67 .83 
Girls 18.81 49.11 14.82 15.68 1.64 
I 
Total 36.86 56.86 11.33 13.68 1 . 24 
X I have not done this. 
L I like it very much. 
N I neither like nor dislike it. 
D I dislike it very much. 
F -- Failure to mark or mark correctly. 
In the present study, as well as in the 1952 study, 
the highest percentage was in b, the liked items. It is 
interesting to note that in this study, the second highest 
percentage was in X -- I have not done item, while in the 
1952 study, the second highest was in N -- neither liked no 
disliked. There is a likeness in the highest choices of 
both studies. In the 1952 study X -- I have not done rated 
third and D, the dislike item, third highest in this study. 
Fourth highest in this study is N -- I neither like nor 
dislike, while in the previous study, D -- the dislike item 
ranked fourth. There is a likeness in column F -- failure 
_t__o answer_ bec-4use_b_p__th ,_p~rcentages _ ar~e lowe.~_fJ --=-- = ---= _ 
36 
I 
I 
.e 
1. 
27. 
3. 
34. 
2. 
7. 
38. 
15. 
11. 
e 
TABLE V 
THE TEN SOCIAL STUDIES ACTIVITIES MOST OFTEN CHOSEN AS LIKED 
210 Boys 181 Girls 391 Boys and Girls 
No. of Times No. ot T~mes No. of 
Rank Item Chosen Rank Item Chosen Rank Item 
1 23 185 1 27 170 1 1 
2 11 184 2 1 169 2 27 
3 2 183 3 34 140 3 3 
4 15 178 4 3 139 4 34 
5 3 177 5 29 125 5 2 
6 1 173 6 7 124 6 7 
7 21 172 7 38 123 7 38 
8 8 170 8 19 120 8 15 
9 34 166 9 37 116 9 11 
10 24 161 10 2 112 10 36 
Use the same social studies book that each child in the class has. 
Collect pictures, poems, and stories to go with the unit. 
Work by mJself on an assignment. 
Have pupils in charge of discussions. 
Use many different books in social studies. 
Listen to reports. 
Construct models of interesting things studied. 
Make a relief map, using materials such as salt, flour, etc. 
Learn new words. 
Times 
Chosen 
342 
320 
316 
306 
295 
282 
272 
268 
260 
151 
II 
il 
II 
VJ 
........ 
e e l. 
" - --- l1 r- ---- ---- I 
I 
r 
I 
I 
I 
II 
I! 
I 
I 
. I 
TABLE VI 
TEN SOCIAL STUDIES ACTIVITIES LEAST LIKED 
- -- - -~ - --- -- ------- - ------ - - - -- - - - - --~- ---- - --- -~-- -- - ---
210 Boys 181 Girls 391 Boys and Girls 
No. of Times No. of Times No. of Times 
Rank Item Chosen Rank Item Chosen Rank Item Chosen 
1 9 78 1 12 70 1 12 128 
2 22 77 2 10 59 2 9 120 
3 12 58 3 8 57 3 17 105 
4 17 53 4 17 52 4 10 96 
5 29 43 5 5 50 5 22 90 
6 19 40 6 31 48 6 5 87 
7 20 39 7 16 43 7 31 86 
8 31 38 8.3 6 42 8 8 81 
9.5 5 37 8.3 9 42 9 20 79 
9.5 26 37 8.3 28 42 10.5 19 72 
10.5 6. 72 
The activities that were least liked are: 
12. Study maps of the country being talked about. 
9. Have short tests on the day's discussion. 
17~ Read social studies and answer questions made by the pupils. 
10~ · Have a test on the unit When it is finished. 
22. Write summaries of important ideas. 
w 
00 
In the present study, as well as the 1952 study, 
items 36, 38 and 11 were among the ten activities most 
often chosen as liked. 
The second choice, a unanimous one, was to collect 
pictures, poems, and stories to go with the unit. 
The third place for boys and girls combined is 
work by myself on an assignment. 
· Table VI points out that the least popular activity II 
is study maps of the country being talked about. 
Second in unpopularity is read social studies and 
answer questions made by the pupils. 
Among the activities least liked, items 9, 10 and 
22 were included in the top ten in both studies. 
- ------·-==~'---
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Table VII shows that second in the Social Studies 
activities most often marked as neither liked nor disliked 
is draw a map and show products, important cities. 
Table VII 'indicates that items 17, 9, and 5 rate 
among the top ten activities as being neither liked nor II 
disliked in the present study as well as in the Duval study ·II 
In examining Table VII pupils rated discussing 
films, filmstrips and slides about unit first in popularity 
as being neither liked nor disliked. Pupils in that area 
haven't been exposed to films, filmstrips, and slides. 
That is it hasn't been a part of their experiences. 
Table VIII indicates that there is a likeness as 
far as Table VII is concerned. Pupils rated draw a map and 
show products, important cities second in popularity. 
It is also observed that item 18 -- Use a question 
guide made by the class for discussion, was included in the 1 
ten Social Studies activities least frequently done in the 
present study and the 1952 study. 
In Table IX item 31 was rated lowest in the first 
choices for both boys and girls separately and combined 
in this study and in the Duval study. 
Table IX shows that the combined item, using the 
same Social Studies book that each child in the class has 
corresponds to the leading item on Table V. This indicates 11 
a consistency in the boys' and girls' thinking in relation 
=-==-== ---= ---
40 
41 
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to the best liked Social Studies activities. 
Taking a trip to the museum in connection with 
the unit is very popular with the pupils. 
This item has the choices more evenly distributed 
than the others between boys and girls, but there are 
more first choices than any other. 
Make a class booklet about the unit received 
less popularity than any other item in first and second 
choices by boys and girls. 
Work by myself on an assignment, listen to reports, 
use a question guide made by the class for discussion 
had the same total in combined first, second and third 
choices. 
Among the most unpopular activities for the boys I I 
I 
are, have a test on the unit When it is 
maps of the country being talked about, 
products, important cities. 
finished, study 1
11 draw a map and show I 
The most unpopular activities for the girls are, 
write out answers to questions placed on the blackboard, 
make individual booklets on the unit, make a class booklet 
about the unit, draw pictures to illustrate the unit. 
Table X shows similarity in choices in this study 
and the 1952 study. Items 35 and 37 were included in the 
most popular activities (first choices) in both studies. 
e 
tl e 11 
.. .. I I 
,--- - ----- - - ----- l; 
I 11 
j: 
I 
II 
r ,, 
I 
II 
~ 
Rank 
1 
2 
3 
4 
5 
6 
7 
8 
9 
10 
I 
TABLE VII 
THE TEN SOCIAL STUDIES ACTIVITIES MOST OFTEN MARKED AS 
NEITHER LIKED NOR DISLIKED 
- -
- - - - - - -- -- ---~- - - ------ ---- --------~ --------- - --
210 Boys 181 Girls 391 Boys and Girls 
Ito. ot Times No. o:t Times No. o:t TJ.mes 
Item Chosen Rank Item Chosen Rank Item Chosen 
17 52 1 36 87 1 36 110 
31 44 2 13 63 2 13 91 
20 38 3 9 61 3 17 87 
19 30 4 4 52 4 9 86 
26 29 5 21 42 5 4 80 
13 28 6 8 40 6 18 61 
4 28 'l 12 37 7 25 57 
9 25 8 18 36 8 5 57 
18 25 9.3 17 35 9 20 55 
25 23 9.3 15 35 10 31 51 
9.3 14 35 
The activities that were most often marked as neither liked nor disliked are: 
36. Discuss films, filmstrips, and slides about unit. 
13. Draw a map and show products, important cities, etc. 
17. Read social studies and answer questions made by the pupils. 
9. Have short tests on the day's discussion. I 
4. Work in committees on a project or assignment. 
18. Use a question guide made by the class for discussion. j' 
25. Dramatize importnat events studied in a unit. 
5. Prepare reports for the class. i 
20. Make individual outlines for study. '1 I: 31.--Make -a-class book_let-abo_ut-the_unit. 
I 
+' N 
II 
II 
I' 
II I 
II 
I 
I 
I, 
II 
j, 
. I 
;I 
e 
TABLE VIII 
THE TEN SOCIAL STUDIES ACTIVITIES LEAST FREQUENTLY DONE 
- ---- - -- ~~ - -- - -- --· --- -- - - · . - --- -- - - - - -- - --- --- -
210 Boys: 181 Girls 391 Boys and Girls 
No. o:t Times No. o:t Times No. o:t Times 
Rank Item Chosen Rank Item Chosen Rank Item Chosen 
1 13 98 1 23 141 1 23 159 
2 37 87 2 33 98 2 13 141 
3 31 72 3 35 87 3 31 140 
4 14 68 4 24 78 ' 4. 5 33 136 
5 20 60 5 31 68 4.5 35 136 
6 12 55 6 18 56 5 37 127 
7 26 52 7 32 50 6 24 111 
8 35 49 8 22 48 7 26 102 
9 18 42 9 25 46 8 18 96 
10 36 41 10 13 43 9.5 36 87 
9.5 14 87 
The activities that were least frequently done by 391 fifth grade children are: 
23. Make up your own stories about the unit. · 
13. Draw a map and show products, important cities, etc. 
31. Make a class booklet about the unit. 
33. Work with a group on a mural or picture. 
35. See films, filmstrips, and slides about unit. 
37. Take a trip to the museum in connection with unit. 
24. Make up plays about interesting happenings. 
26. Find a play and act it out. 
18. Use a question guide made by the class for discussion. 
36. Discuss films, filmstrips, and slides about unit. 
14. Fill in an outline map • 
e 1: 
--=r. 
I 
I! 
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w 
li 
i 
lj 
II 
II 
I 
I 
II 
r 
Item 
1. 
2. 
3. 
4. 
5. 
6. 
7. 
8. 
9. 
10. 
11. 
12. 
13. 
14. 
15. 
16. 
17. 
18. 
19. 
20. 
21. 
22. 
23. 
24. 
25. 
26 . 
!Boys 
5 
4 
6 
10 
0 
5 
0 
4 
10 
0 
15 
0 
0 
8 
10 
15 
7 
3 
0 
5 
15 
3 
3 
2 
1 
1 
First Ch<l>ice 
!Girls Total 
16 21 
5 9 
4 10 
5 15 
0 0 
4 9 
0 0 
10 14 
5 15 
0 0 
0 5 
8 8 
0 0 
3 11 
7 17 
10 25 
15 22 
5 8 
0 0 
5 10 
0 15 
1 4 
1 4 
2 4 
2 3 
17 18 
.e 
Second Choice Third Chqice 
' 
Boys !Girls Total !Boys GirTs Total 
10 5 15 15 0 15 
6 0 6 10 1 11 
4 5 9 3 1 4 
5 10 15 20 0 20 
3 15 18 0 2 2 
0 0 0 0 1 1 
15 3 18 5 0 5 
0 7 7 1 5 6 
10 0 10 5 0 5 
8 0 8 0 5 5 
0 8 8 1 7 8 
0 5 5 4 0 4 
5 10 15 2 3 5 
0 0 0 1 1 2 
10 4 14 5 8 13 
4 0 4 34 16 so 
0 5 5 3 3 6 
5 4 9 2 4 6 
5 5 10 1 5 6 
7 0 7 0 4 4 
10 16 26 4 2 6 
3 2 5 1 1 2 
2 1 3 0 2 2 
3 2 5 0 0 0 
1 1 2 1 0 1 
2 10 12 1 11 12 
(concluded on next page) 
" 
• i, 
T 
II 
Combined First, ,, 
Second.Third Choices ,, 
Boys G1.rls Total 
30 21 51 li 
20 6 26 
'I 13 10 23 I. 
35 15 50 i 
3 17 20 I 
5 5 10 j I 20 3 23 
5 22 27 
'I 25 5 30 ,, 
8 5 13 
I! 6 15 21 
4 13 17 
r 7 13 20 9 4 13 
25 19 44 
I 53 26 79 10 23 33 ! 
10 13 23 I ! 
6 10 16 I 
' 12 9 21 li 29 18 47 
7 4 11 ,: 
5 4 9 
I! 5 4 9 
3 3 6 
II 4 38 42 
+:--
+:--
ll 
II 
I 
I' 
II 
I 
li 
Item 
27. 
28. 
29. 
30. 
31. 
32. 
33. 
34. 
35. 
36. 
37. 
38. 
l ~ First Choice i 
!Boys Gl.rls Total 
4 0 4 
1 1 2 
0 1 1 
1 0 1 
0 0 0 
1 0 1 
1 0 1 
1 0 1 
20 0 20 
5 2 7 
44 52 96 
10 0 10 
e 
TABLE IX (concluded) 
-- --
- ----~--
Second Choice ~ ~ Third Cho1.ce 
Boys G1.rls Total. Boys Girls Total 
0 10 10 1 7 8 
1 7 8 2 10 12 
4 0 4 0 10 10 
1 1 2 5 21 26 
0 0 0 20 0 20 
1 1 2 34 1 35 
1 0 1 5 2 7 
5 2 7 5 0 5 
34 40 34 3 0 3 
10 0 10 5 4 9 
20 42 62 10 38 48 
15 0 15 0 6 6 
; 
- -- ---- -- -----·------- - - - - - - --- - - - - - ~ 
! . 
Combined First, 
I 
-I li 
II 
I Second, Third ·Choices I 
~ 
Boys Girls Total II 
5 17 22 I 
4 18 22 ! 4 11 15 
7 22 29 
20 0 20 
36 2 38 
7 2 9 I I 11 2 13 I 57 0 57 
20 6 26 I 
74 132 206 I I 
25 6 31 1: 
~ 
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II 
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li 
e . ~, 
i 
1: 
TABLE X 
THE MOST POPULAR ACTIVITIES (FIRST CHOICE) 
--- - - - ~ 
210 Boys 181 Girls 391 Boys and Girls j, 
\ 
' I 
Rank No. of Times Rank No. of Times Rank No. of Times I 
Item Chosen Item Chosen Item Chosen I 
1 37 44 1 37 52 1 37 96 ! 
2 35 20 2 26 17 2 16 25 I 
3 21 15 3 1 16 3 17 22 t 
4 16 15 4 17 15 4 1 21 I i 
5.3 15 10 5.5 8 10 5 35 20 I I 
5.3 4 10 5.5 16 10 
5.3 9 10 
Activities that were checked as first choice are: 
li 
I 
37. Take a trip to the museum in connection with unit. 
16. Read social studies and answer questions made by the teacher. 
17. Read social studies and answer questions made by the pupils. 
1. Use the same social studies book that each child in the class has. 
35. See films, filmstrips, and slides about the unit. II 
1: 
.p-. 
0\ 
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Tables XI, XII, and XIII indicate the popularity 
reading with both the boys and girls of the fifth grade. 
Social Studies is in the eighth place for the boys and 
the fifth for the girls. In comparing this with the 1952 
study, we find that the boys rated it in the fourth place, 
the girls in the sixth. 
The per cent is slightly different. In this study 
boys are 5.24 per cent compared to 11.07 per cent in 1952. 
Girls are 8.84 per cent compared to 6.18 per cent in 1952. 
The results for the boys and girls together show 5.63 per I 
cent in this study compared to 8.99 per cent in the previou 
study. 
Reading was the preferred subject of the girls and 
boys separately and combined. The boys preferred arith-
metic as their second choice while the girls preferred 
Health Education as their second choice. In the 1952 
study the boys and girls ·preferred arithmetic as their 
second choice and art as their first choice. 
Language occupies eighth place with the girls and 
third place with the boys. It has increased slightly, 
since last year. Penmanship and science ranked seventh 
and fourth with the girls and fourth and sixth with the 
boys. In the previous study penmanship rated ninth for 
the boys and eighth for the girls, while science .rated 
ninth for the girls and boys. 
48 
--- - = -=------=- ~ -
TABLE XI 
RANK ORDER OF SUBJECT PREFERENCES AND NUMBER AND PER CENT 
OF FIRST CHOICES OF BOYS AND GIRLS COMPARED WITH THE 
1952 PREFERENCE STUDY* 
' 
Boys and Girls No. of Per Cent Per Cent 
Choices this Study 1952 Study 
Reading • . • 80 20.46 19.48 
Science . • • 50 12.78 4.31 
Arithmetic • 49 12.28 18.54 
Penmanship . 43 11.00 3.00 
Language • . 41 10.48 .75 
Spelling . . 40 10.23 6.74 
Art • . . . • 34 8.70 26.59 
Health 
Education • 21 5.37 3. 74 
Social 
Studies . • 22 5.63 8.99 
Music . . . • 11 2.80 7.86 
* David P. Duval 
__;:===-"='- --~-=- -
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TABLE XII 
RANK ORDER OF SUBJECT PREFERENCES, NUMBER OF CHOICES, 
AND PER CENT OF FIRST CHOICES OF BOYS 
COMPARED WITH IN 1952 STUDY* 
I 
No. of Per Cent Per Cent 
210 Boys Choices this Study 1952 Study 
Reading • • • • • • 41 19.52 16.22 
Arithmetic . . . . 34 16.19 18.92 
Language . . • • • 27 12.86 1.77 
Science • . • . • • 25 11.90 7.34 
Spelling . . • • • 24 11.43 6.56 
Penmanship • • . . 23 10.95 3.01 
Art • • • • . . • • 14 6.67 23.94 
Social Studies • . 11 ·5.24 11.07 
Health Education • 6 2.86 4~: 63 
Music . • • . . . . 5 2. 38 6.56 
* David P. Duval 
----=~-= 
TABLE XIII 
RANK ORDER OF SUBJECT PREFERENCES AND NUMBER AND PER CENT 
OF FIRST CHOICES OF GIRLS COMPARED WITH IN 1952 
SUBJECT PREFERENCE STUDY* 
No. of ·Per Cent Per Cent 
181 Girls Choices this Study 1952 Study 
Reading • • • • • . . 39 21.54 22.55 
Health Education . . 25 13.81 2.91 
Art • • . • . • . • . 20 11.05 29.09 
Science . • . • • • • 20 11.05 1.45 
Social Studies . • . 16 8.84 6.18 
Ari thme t_ic . • . . • 15 8.29 18.18 
Penmanship • • • • • 15 8.29 2.91 
Language . • • • • . 14 7.73 • 73 
Music . . . • • • • • 11 6.08 9.09 
Spelling . . . • • . 6 3.31 6.91 
*navid P. Duval 
- --
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CHAPTER V 
SUMMARY AND CONCLUSIONS 
Restatement of the Problem -- The purpose of this 
study was to discover by means of a check list the prefer-
ences of 391 fifth grade children in a Southern city for 
certain activities in Social Studies and to compare their 
choices with a similar study in New England in 1952. The 
children were all asked to indicate first, second, and 
third choices of the activities Which they like to do best 
of all. At the beginning of the check list the children 
indicated preferences -in school subjects. This showed how 
well the Social Studies were liked by these children, and 
also gave a means of comparison with the study of subject 
preferences made in 1952. 1 
Summary of the Plan of Study -- The same check list 
was used that was given to a group of fifth graders in this 
New England town. In the 1952 study a survey of the Social 
1David P. Duval, "Preferences of Fifth Grade 1 Children for Certain Social Studies Activities, 11 (Unpublish 
Master's Thesis, School of Education, Boston University, 
Boston, 1952) p. 45. 
~ -- ---- -=--
:Boston Universit y 
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Library 
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Studies activity and subject preferences of 391 pupils in 
a Southern city. The check list was made up of thirty-
eight items on which the children were to indicate prefer-
ences by circling one of the following: 
X I have not done this 
L I like it very much 
N I neither like nor dislike it 
D I dislike it very much 
First, second, and third choices of the most 
popular activities were chosen after all the items had 
been marked for preferences. Subject preferences were 
indicated by marking the first three choices of school 
subjects . 
No time limit was placed on completing the check 
list and any necessary help towards understanding the 
statement might be given by the teacher to enable the 
children to check all of them. All necessary directions 
were given to the teacher on a separate sheet so that all 
of them could know the purpose and the procedure. 
The check list was given to 391 fifth grade boys 
and girls in the five elementary schools in a Southern 
City. 
Conclusions -- The summary of the check lists 
shows that the children in this study did not select the 
- --
----- --
same activities as those selected in the previous study. 
In summarizing some of the findings which may be noted 
are: 
1. Social Studies ranks fifth for the girls 
in this study and sixt~ for the girls 
in the previous study. Social Studies 
ranks eighth for the boys in this study 
and fourth for the boys in the previous 
study. 
2. A little over 11 per cent of the activities 
showed indifference by the boys and girls. 
3. Fifty-six per cent of the activities were 
chosen as liked by both boys and girls. 
4. Almost 14 per cent of these activities tried 
by the pupils indicated dislike. 
5. The activity most often chosen as liked 
by both boys and girls was, use the same 
same Social Studies book that each child 
in the class has. 
6. Thirty-seven per cent of the activities the 
boys and girls have not experienced. 
7~ The per cent of activities disliked and of 
activities neither liked nor disliked taken 
together is slightly over 25 per cent. 
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8. Over twice as many activities are liked 
as those neither liked nor disliked or 
disliked. 
9. The activity least popular with both boys 
and girls is study maps of the country 
being talked about. 
10. Activities which were among the first ten 
chosen as liked by both boys and girls 
together are use the same Social Studies 
book that each child in the class has, 
collect pictures, poems, and stories to 
go with the unit, work by myself on an 
assignment, have pupils in charge of 
discussions and using many different books 
in Social Studies. 
11. The activities most often marked as not 
having been done are, make up your own 
stories about the unit, draw a map and 
show products, important cities, etc., 
make a class booklet about the unit, work 
with a group on a mural or picture, see 
films, filmstrips, and slides about unit. 
54 
Implications for Teaching 
1. Children's strong preferences for such subjects as 
science, reading and arithmetic suggest that if we 
find more opportunities to bring these into play 
along with our Social Studies units, the children 
will not only enjoy it more, but certainly will see 
the natural interrelationships of all subjects. 
2. It seems very essential, in view of the results of 
this study showing such dislike towards tests, that 
there could be found some other means of evaluation 
than tests. The teacher and pupils together could 
work out some standards of evaluation. 
3. A wide range of instructional resources for children 
must be provided since their interests are wide. 
4. Since listening to reports is so well liked by the 
pupils, it should not be too difficult to motivate 
the pupils to want to do more preparing and giving 
of reports. 
5. Some of the activities chosen as least popular are 
those which are important study skills needed by 
the pupils. Writing summaries of important ideas, 
I 
I 
study maps of the country being talked about, having 
short tests on the day's discussion are all important 
activities which evidently require a higher degree of 
motivation to make them appeal to the pupils. 
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